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ABSTRACT 

One promising alternative to the traditional workshop 
format of inservice teacher education is to bring researchers and 
teachers more closely together^ in classrooms ^ where the two groups 
can work as a team addressing thiose needs the teacher? have defined. 
A teacher and a researcher collaborated in a 3--month effort to 
improve the way the teacher conducted her reading group discussions. 
The discussions were videotaped and then analyzed to reveal the 
types r patterns r and frequencies of the teacher • s questions ^ her 
students* responses 5 and her feedback. The teacher was also 
videotaped while being interviewed by ^-he researcher • Mhen the 
teacher realized that she was controlling the class discussion most 
of the time I. the teactr^r and researcher collaborated in changing the 
way the teacher led her reading group discussions. By the end of the 
3 months r the teacher had 'completely reversed her opinion con^iidering 
the ability of second graders to engage in discussions about -.he 
stories they read. The reading groups had changed into t^acher^ess 
discussions in which the students actively participated in 
discussions with each other. This collaboration succeeded beacuse the 
teacher: (1) gained a new perspective on her assumptions and 
performance through the use of videotape? (2) identified her own need 
for change , in collaboration with the researcher? and (3) worked 
tovjard a solution^ in her own classroom, with a non-threatening ^ 
informed collaborator. (RS) 
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H^w€i&&iatn,m&ih&-st,^. ASiwmorcmmknmis: whm 
wm this be &v^f mmt em ipmsib^git mi ig^is? ^ rn^drng 

Becmmr 1986 

s^k. . . i em's tiiieve this ^ ike same ffm^qfckMm, , 

1987 

WmasUf, ^ goal of ali staff dmlapsneist prc^sms is to prsnsote m4mt learning. The 
c»i!smsiisa8tohoiiroiiem^acMc¥«misiiivdv^bnii^a^^ In the 

past, we Ve seen the Btai2@ii®ii of formats such as distdet-idde institute regional conferences, 
feuicling'level In-scivice workshojis^ amf currioilism revision committ^ as mem^ through wMch 
new ideas are dt^ansEiatetS to the rank-antf-fie. Tliose who imm a great deal of eiier^ irss 
identi^g the nseds of ^hess, then formniating dearly stated ohjectfves, plarniing the content, 
scEccdisg the presentatlim methods, finding sp^kets fer the ^sions» evaluating the cfScacy of the 
program, and, finalfsr, siniciarliiga foDow-ap Stance plait for sieh dissemination effort^ hope that 
teachers ^Jl chaise as a F^t ©f die new insights, and. tecfore, smdent learning will be facilitated 

Mai^ dissemination cfiferts fett ^ort of their intended goal (Yarger. How^, & Joj^e. 1981). 
Consider the mm ^ whidi d^ons isgardif^ tlte dfssemiiiation of information are geiKrailF made. 
Teachers are asked to fill out a n^ji assessment qu^osnaire. H^p^sondiarged with organizing 
the dissemination p!an-*usiiatly a person remnv^Nt from thu dassroom contott-surv^ these then 
mak€B a dedsion as to the content of the session Dsie to the feet that these decisions are lisuaKy 
made with isige numhers of teachers in mind» compromise is inevitable, and instructlonai ideas are 
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often disserolnatcd In ptomeaS fashi®ii. hi ehe end, teachers are Sdt alosxe to i§iii« @m hm ths 
new Mm rdaies t& (l^ir dassr^om. 

SpecMcai^, tts t^kM "ont-slier w®rl»®p8 m m&m se^siitlj?, ©ss-goK* series ©f 

Su-^ B^ect to addrm thr^ crisfsal steps la the procc^ of change. Fir^ fe3€tef$ not 

>wecl to attaiis a pcr^«sto en ttieir pr^^ asai^iitfciis about leiinil^ por on tltg^T 
phlSosopy @^ goals aiKl methoefs. ^coitdl^, ^ad^is me not gl^sii the opp^muili^ to cSeisie shs 
ctes!g^ that have t© be made as a pK^lcm whicli smd hm sai^ Hdrdiy, teacheis are gtvcn 
or ISO OEff oi£!g with wMdi to sc^m ttm ptdblsm. 

One pTonitsIng aitentative to t-aditioiial wor^op I& -mat k to bring reseaichefs and 
teachei^ more elos^ ^ether. In elassrooia\ wlme gro'if^ > m work as a team addressing 
those needs the te^rs have deincd CKers^. Bicker. Oall^^er* I'earaon. & Crismoie, in press). 
Ill the remainiRg portions of this p^, m will ou^e tins three^month collaborative effort in which 
Jeanne, a teacher, and I, a researeher. worked to Improve vHe Jeanne conducted her reading 
group discussiona We wSI disoiss the stmctsire and resii^ of our coH^ration. and then sise 
the ^perience as a basis for sisgg^iing an alternative for biiilding-tc.'e^ ^tz^ devdopment. which 
@qiloits teacher^^^rte and t^K^teacher otllaboratfon. 
Developing Inslglil hm AssmajfU^m, Performatiee and Needs 

Much of what driv^ d^sroom instruction arc those assumptions teachers have acquired 
during their pie-semce and in-serviee ^rience. Tl^ as^unptlons surfeee in the ways teachers 
structure leamii^ ta^ 
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Network, Thi^wauMbelmtmmme^^eFm iwasme&mwimknewwimi^i^mi^mppmeaso 

Ass issuinptieii. la cfeei, ^etenato tl^ upper and tower limits of what torn @w 

smdeste Banies mi T^i (im) made aii coim^oa S«ew««n the eUsct of &m'§ 

tmhisig asaisnptions upoB sibseiiusnt ta^taiioits and methods when thq? wrote, 
lOm nodcms of schooling present pupils as passive r«»t¥cis of 
IcamfRfr Tc^to know, but pupils do not; if th^ do, thr/ know 
imper£e€%. More impoct3n%, ft s«iiis to be often assasmed thai if 
children are to af^roaeh a deeper Smowledge, or to increase their 
ufutesstamli^ this «atl only be possible under the direct guidance 
and control of the teacher, (p. k) 
As a result of assumption »id» as thi^ ^^rs may run the risk of designing lessons 
which are based more upon ktuition (ie, believing the a^umptions we possess) than one which is 
actually based upon l^mli^ tbeoiy. This is most ^^larentt when esamining Jeanne's foraicr 
approach to discussions 

«acfe/?*^^ HJO«ftf Sftgj 4«rf/M««lrf 

Inemydlscussioihlkatmba^goals, FmiwastmcmedwimKadJr^cm^si^imsim. I 
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piimaimmgiissmmsm m^^ih^mmti^mmamw&'nwqmmismi^ihe^m, 
emipfskend wk&i ha^mM in i% 

Qi!£e a ^her esiafeltel^'a parteiar sto^sis f©miat m& J®asme Imd, md peifecfe thafi 
8mi£ftire ®ver the yeass. 16 fie^mes msmet^ diffiarfs to aliersiasivc fonaats with m epm bbIusI, 
c^^cia% whee these alfeniatlves are rtdfa^iy m^tm from tbe oiae ttee is to p!^. asuf operatisig 
predEctab?^. Befoic an alternative dlsotsstoit fsmm is tan^dcfcsf ''feas&lC there Ims t© fee a reasosa 
to diange, a in^or bug In tl» pr^t ^tem lias to l» uneartlwd. UitfortiiiialelF. these pedagogicaS 
bugs afe diMcuIt to detect on oste's om 

The first sscp in btlngliig ab«»il ehai^ then, h to cjMine the mcthc ds used in selation to 
thegoalsd^d. Jeanne and I were able to do this ^aitaljiaiBg two source; fdata. Firsts the 
videotape aIlo««d us to investigate and des<^ the ^ patterns, and frespencf^ of hss 
questions, her students* f^nses, and her S^b^ found in tt^ ^oap diseiission& We ^so 
examined the lines of thought slm kimm m4 detenalaetf how long tl»^ wei« sustained. We 
nieasuffed the omtulaH^ amount of time tl^ she or her studente ainlrolled ths diseus^on. 

The second source of data was an inteivfew, conducted 1^ me, whiie she watched herseL' on 

We found that Jeanne controlled ^ goor of the disoisslQa 56% of ^ tim^ while sis 
students, collectivciy. mana^ to control it 32% of thg tlm& Most of the questions or comments she 
initiated were either literal qt^ons or transition statement to a line of tii«ight. To our 
suiprisc.aiwwllneofthou^w^introdU€cd^r«aimaie^jfev^4^ Inoa^words, 
Jeam^ would summari^ ti^i stoiy for thegros^, l^trodu^ and teiMiiiate iii^ of thou^ at ter 
discretion, while stoppii^ onljriong ensugh to ask cither a titera! or inferential que^on which was 
designed to ''check ti»ir eomprchenslor of a local aspeet in the story. The foibf^ng ^eipt is 
indicative of her former discussion s^lc. 
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I saw a wit& vm &i0sifimmm thmigk m m mtehed tmm md m&m ^t§m t&p^ she 

im€iiat,mhe^smm&mbs^inik£im ^mmlmmii^chmmwmiMwmsikeiFimdsfimuimi^ 
whm she s mid ^ weuM mmmu^miim^ eeiimsmm^mw ikm m mmw, 

beem^ I was dodsg tm qfUte ihinmmM ihrn-I ammehmm ths ^my md tk^ amud i& 

min{^ipm&iien€fi^Skmb^imiiigmmd. M too^ es immMmfmv&iee echo mmi^ the morn,! 
^(ili^ihMfi^mt^wBOMieifmtiinBemkmMmmpmfk^e. 

tssamede^tkmti^imOt^wmn'ikmiing. 

The pri^lem «^ an intrigafiig <m, e^iedally from a fcseaichef's point of vfsw. Qeady, 
JeaoKe had tappet raan^ of tfee ^hsiqu^ one mta^ imi^ to pe reluctaat student 

toelalioratettpon their snmiBortotcfactwiSicachoaief. It oeciiFred to me at the time that 
tradidoual ctasslon ai^ifoadKS. where the tether km dm hete. do not allow stodenis to My 
^owc^tf^compfdien^nordlsajUfscprowKSL J«ist^Jcam« wpsi^thenccdtoiaa&ea 
ch^c in ela^^B ffl^ eipasia 1^ pedjigogica! 
as t!® testing pound for tepmviisg mm group dlsoission& 
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Tesd^er/RfisegfdsiT CcittalKir&llQiis In Siipperf of Oassmdns Cbange 

Too ©toi, E^^ieaEeheii m4 teattms g^r !si ofipssitioiig ss if Mon^ to a dlsiinee gr ossp. 
As a result, tlw f@m^ tx^ to^y asuseil ©f being "too WeaStetIg, a!w^ lentrng thos® p!@«lis- 
ihe-sk^ ideas,'' wliile ilm latter ttas been latoto!^ desoiM as "to® cutreitdied to see past their 

usses." 

Thm tsmm^mmikwm amh&imk^iibmii new nj^c^ mimm emd&HMms amn^ 
mima^ymhmmb^sf^tooi &tsmts^mimmm^primck mthe^n mksasmym have pt 
Fscess. 

Together and aimed with a mmM simferstandiiig of the wisdom both poss^ feowcver, the 
researcher aitd teadBsr em fQm m e&^m team through which assumptions ean be questioiicd. 
needs can be id^dfie4 and eiplmitionm^ihnve. Between the fmbatoc can be aeMemS»wieh 
the teseher butciiag and sluing the r^eareher's in^sast wttlinpiess to egwrimcnt. and the 
«'KearcherhdpLTgthele^^pinaaewf»r^ectl¥eont^Khingphfioscsp iiie 
two. In concert, ^ nis^d an ^roadw taudfi like a ®<^lle» ani csansfne it feom vartoos angles. 

which stmt€dim0^(mm^>m mmtfl(m't&mimithefia0Fmmuekwhe§wmMfmm^esa 

^^iflaOmvedihmma^iheditmtgm^^mdim^ Bus 
mepaimdmqui^^^to^intt^mMii^al&m^' SiumMihmteaiim^inawwi^ 
mmd-^isdm^si^esiiMypm&isimsi^dimmasi&y? AiO^ 'Yes, 
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me. 

IVpteslly, I would ^lensl two cens^iivie In Issue's dassroom videotapii^ and 
obseri^ingherciMfsem^twewe^ A^«f sehaclcachofteed^we'daigetfuthelibmsyaiid 
pefleet HiKm t^e dJ^s tRumphs ss^ dl^^ismmu. W« woalil faois oa Ie« diaagteg fde sis tlMs 
dlsais^oRS, li^ ffiBsh ste slHiyld ilk«a the dlsaiss^ 
deal with tedMifuals wlio «^icn't «^iifsfkito^ OF those «^ 
version of her methods wottld alw^ emerge. 

w&iOdikmiismmeiempes^ni^, mmmnmiheplmm rndtm^o m'dmmsbm^ 

itmMissseim^mimppmksihe^smssim. ShmingOimfiumnmwmmmmweisihe^ 

After thr^ mmtH Jeaniw's disaissiom had dia«ged dramaHc^ly. She was now fioatlBg in 
and oat of the groiip at the ^ei?fe* commaRd CWc're res^ for ym, Ms. Hu^lef*). Her 
students were ikw monltofing their am msmsm Imms^ aids roles as, "One si a tfas^- and ^ts^ 
on tl^ subject.'' the pardoilar rule Vi^E^ded. TlK^imeaslEfiig^ds other darl§ffi^ 

QiscstioHs, steitog whether tti^ surged or dlsap)^ with each other, Jast^feg thek inteiprstatioiis ©f 



T/RC0i!ab©fata 

the t©^ Imildiitg M&ftus^ m a gre»p, and sssMtarMng psm @f she tm ©ir Ste whole tm whea t!i^ 
wanted lo prm^e a p^mt 

i'd ^s^imt Msi&Mng akiut mm f^m&itm emnmmm ptrmimie m ^^mg ikm^ 

obkmMtimeksnd Smt to (km wim ih^ mm « P&H qtmHm emh mk^$ emprnhm^m md 

Ojnsider llw Mm^ o^ipteil pQiUm ©f one of Jeanne's ^teacM^* dtaisslens. 
Jeamie% sto«Ients^^ dfsaissliig a stoisr feprdifig a Im^ 

being demoHshed in Um of aROlhef . and l» weuEd not have a quki place eo i«ad his l^ioks. Tlie 
q&iesilon Oi^ wes® tiyiRg to answer was, ^mmt was me author fiiytng to tm m in the sloiy?* 

S& He's ti^ffeg s® tell us tSiat, ish, EIke he's ts^Esg t& t@IS us what £1^ stofy Is mostly about 

S4; No- 

S3 & 

SS: He's ts^ to teU us- 

S2: Shhhh. 

Si: Oi^atadme. 

S5: m'8 ti^ t® us that both of the brotto-tiot both of them, but Mat^ 

want^ a quiet plaee. 
S3: Both of them mnm a quiet plase. 

S6: NOp the author. . . the author, he's to lell us . . . he's tiyliig to u& He 
• ♦ • he** 
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S6i Bes a ^Himimlly Mm. He has t® Mp m Ben tmm «o m fey lellSi^ ys 
SSj Wl^ d@ fm disagree? 

S3j I iHsapce b^sause ai8llmrs» uni, the authsr is telKng and pmMg to ei» stoiy that 
bosh of theni wan^ a (piiel place. 

S6: Uhtth. Uhah. Uhish. 16 ato*eg@tito two people iii here that waaieii a pieiplaee. 

It said one pemn ia here wan^ to toe a piet 
^ Quiet pisce. 

SS: And that* s Mattli^. He mmm to have a <|silet pSas^ Bui Ii@!iae wasiat m 

<piet plaee for Mm. So he foustd a plaee outdde, but- 
Sa: OnlhehlU. 

S& . BiitStwasgoingtobeaistiiiaR,s>hesaidl^wasgof%f®goptoliU!ieliig. Hew 

going to look for a house inside. 
S3: Ithink.., 

S6: And tl^n wtais summer came agalii, he would go back to his comfor^le tsm&p. 
S3: But you don't laicw that You don't know that Thaf s not in "A Quiet Place." 

Thsy didn't show It didn't show wlign aimmer came bs^ 
S6: It said it It ^ at the end pooMng through the stoiyl it sep that he said when 

summer come bmk he was going back to his (|ulet place. 
S4: I think tte author ... I think the author tried to get us to get a ^et place fbr 

wim m go so jiewheie to read our iKJoks ... yon know» our schod books. 
S6: Yeah. 

The two quotes ffoand at the openiETg of this artlde are a i^twent to the amount ©f dim^ 
Jeanne c^nenwd in thr^ months. When the month of Jui^ brought our collaboration to an end. 
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I repcsatcd the i|ttc&dOii abo«l whether thsre should he a diSercit^ in ths way stodents ami adults 

-4f #!^, i imughi 0tm m way m miuii mt^ @ mmsd-§mdiF muM mmmmicaiei, m the 
s@me level aimaOwsmm Sim lfmiiMm(^ims0mMmtaSgedig^-mce^mdbmau^gtfifme.i 

vsiy mk mMgitMmmm impm% imiisedfmw imeiHgm md mOcula^ these km em be. 

^ ansimso ifteji«g«toi a m:&mi ms amm^ was m mjOM^ W Mm impmms^ Pve 
iemtidmmseem^'m^emmmindt&is^mmmiirmmtmm. Mfiiei,wimm'e^mtding 
bask MsimiMg t& them, «• wm^iing thm an vids&mpe, t^iey mmimi^ ^s^i- mcmdmsym m^f have 
mer m a mi^y ni^, afi&'mii^ a mmk with ftim^ 
EmpowerlEig lite Teacher as a dtauge Agent 

If one were to mmfee the ^ous staff development taerorks Isi Bse m^, me would 
find three generic roodtla. all el which point to the need of a change agent. The most wsilefy used 
format is what has b^n called the dteted deveSopmefit model (M w la pfes4, whkh advocates 
the need for m assss^ coamrfiiRg change i^en^ ^ose job It Is to IdenH^ the needs of the 
te®:!^sB,and^»carhesdai8lropiciiiMitatioaoftl»meamthfou^whisaschan^ The 
mum adaptation aodel (Bemsan & MeOlaugSiUn^ WfS) Invdves open cojsmunlmtton and 
coaalmratioft between diange ^ents and ^adiers daring &is ptamiing and implementadon stages of 
the ctort And last^, tl% teacher-as-iescarcher model (Tkmest* ct al, in press) hrin^ i^eaKheis 
into the classrooms of teachers; and. throsigh a collaborative effort, the two pfoiK>se» d^p, and 
direct informal iostntctionaS smdi^ whfch are based v^n qi^om the tead^r ^emn Mmmt 
Oar effort most r^emte the tes^er-as-researchsr model, tfeou^ in actsfaiity, invoked 
aspects of all three at varioiis tte^ At fiiiiea I took more sontml, as m '*c^sm,'' while at othera, 
Jeanne and I wor^d side°8q?-8ide tiying to sha^ the disoisslon method as it cwlved. 
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Wc believe eollabOFation worked because we avoided the comnon pitfalb of traditional 
disseminatloit pro«dum. Flist. mm pm^asm sm tm vague with respect t© their own goals and 
prtMscdufcs. Secondly, and lao^ ^tlcayy, indfvidsiaS tesehCF inteiests 8i«8 sKicds a?» gcaeraliy lof 
takr « toto ascoant diifiF^g plaimii^ astd fropleisicntation (Galla^r. Ocmdvis, PfeansoH, fn piess). 
WcVe avoided bath by remainiiig loyal to three ia^rtaatcto Fisst,Jeaime 
gained a new per^icctive on her assumptions and subsequent performance, aided 1^ the use ©f 
vldeotai^ &«indiy, in coUaboratioa. she identiBed her own need fof (Oiange as a reailt of seeing the 
discrepaiKy between hef goals and her pcfformanc^ Thirdly, ^ mmm towards a solution, in her 
own cte jrcom» with a iion-tMeateain^ informed ©ollahofator. 

What happens mm, aftK- oisr collahoratlon has rws its course? One other nola&le staff 
development effort, the Metealf Project (Ticmey, et at. In press) has attempted to en^wer the 
partidpating teachers with the e^rti^ to become change agents for otter mm mcfiibers in their 
bMiSdiii. We conw widi tl»s spirit of this ^proad^ where teachers mirk closely with rcsearchetB, 
build innovations m the coats* ©f their das^ms. and move into collaborative relationships with 
other, wiUai^ teachers. Ithm^diiffim^fiMrmml^foima^meh&wme^smmnmm 
bemm a Mvim in-^Mme ilimmUm (tfieach^im dimssim ^ups, whm ^ fiUm ieadtm emidsee 
ihe me^Qiis 6t o^mims. As teato dio&% to Join Jeanne's girowing corps of chaste ^ts, so t©o 
will tli^ go through the proce^ of questioning, deinlag, and sohfii^g-cach a key steppii^ ^sone 
mwards substantive change. 
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